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Introduction

The Students Society of McGill University (SSMU) has frequently undertaken efforts to
enhance supports for students from underrepresented backgrounds, in turn fostering
dialogue about issues and barriers to post-secondary matriculation for these groups. This
work is in line with the SSMU’s commitment to display leadership in the matters of equity,
social justice, and human rights.! These efforts are also in alignment with McGill
University’s academic mission and priorities, such as the efforts of the Provost’s Task
Force on Indigenous Studies and Indigenous Education and the six-prong Strategic
Enrolment Management (SEM) Plan. The latter in particular states the need to increase
the diversity and accessibility of a McGill education and provide service to the community
and society.?

While investigating the need for targeted supports and increased diversity in the student
body, the Society’s research has revealed that there is a lack of representation of
students from the foster care system at McGill. In contrasting the representation and
success of these students at other institutions, it was determined that McGill does not
provide the supports necessary to foster success in this population although the capacity
certainly exists. However, many other institutions that have faced similar concerns have
undertaken concerted and coordinated efforts to address this issue, with measurable
improvements noted in both student representation and overall campus life. For
example, administrators at the University of Seattle that we spoke to have had a steady
growth of success in their program with graduation rates at 80% (from the average of 2%)
resulting in enrollment and funding for the program to double since inception.

Recognizing these disparities, this report was commissioned in November 2016 in order
to better analyze the scope of issues faced by students from foster care in accessing and
completing a post-secondary education. Furthermore, it examines existing programming
across Canadian and American universities in order to summarize best practices and
recommendations for implementing similar programs at McGill.

! Students’ Society of McGill University, “Constitution of the Students’ Society of McGill
University,” April 28, 2016.

2 McGill University, “Strategic Enrollment Management Plan 2011-2016,” March 13, 2011,
https://www.mcgill.ca/studentlifeandlearning/files/studentlifeandlearning/d10-
50strategicenrolmentmanagementplan.pdf.
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Methodology

An initial environmental scan was conducted to explore the landscape of targeted
supports available in Canada and the USA, followed by a literature review of precipitating
factors and issues that thwart post-secondary attainment for students from foster care.
To understand the viability of possible solutions, staff and directors from successful
models were contacted to gather initial best practices and challenges vis-a-vis the initial
stages of program development and implementation.

A survey was then sent out to SSMU members and other self-identified foster student
groups to gain a more nuanced understanding of issues that they face at McGill. This
sample included both registered students as well as those who are no longer enrolled at
McGill. Excerpts from the survey are included throughout this report. It is of note that the
with a total response rate of 33 (n=33) and 15 complete responses (n=15) the survey does
not capture the full extent of the experiences of McGill students. However, only 4 McGill
respondents noted having been involved with the child welfare system (n=4). These
results are in line with an informal count by the McGill Scholarships and Student Aid
Office (SSAO) who found that of 1500 students receiving support from Ontario Student
Assistance Plan, only 1 was flagged with child welfare status but more cases have been
seen by SSAQ.

This apparent lack of understanding of the magnitude of students coming from
precarious backgrounds including foster care was echoed as a concern from various
departments at McGill when presented with the initial findings of the survey and report.
As a first step, SSAOQ is attempting to reach out to government student-aid partners to see
if such information is accessible. Additionally, McGill Enrolment Services will now be
including a question regarding involvement in the child welfare system in the admissions
survey for the incoming class of 2017.

Background: Child Welfare in Canada

Child Well-Being in Canada

Canada ranks far behind other countries with regards to child protection and wellbeing,
frequently failing to abide by key international standards. The United Nation’s
Committee on the Rights of the Child (UNCRC) consistently lists Canada as ranking below
its other economically prosperous, western counterparts. The UNCRC’s last review in
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2014 provided Canada with 47 recommendations to improve child welfare practices,
most of which have been stagnant. Though reviews have cited pervasive issues such as
relative child poverty and life satisfaction, homicides (serves as a proxy indicator for
violence), and participation in post-secondary education, situations have not improved.
These issues have resulted in Canada ranking 24th out of 26 countries evaluated.® These
issues are exacerbated for children who have been in or are in state care.

In addition, the rates of children entering the care of child welfare authorities is
exceedingly high in comparison to other countries and steadily increasing. In 2012,
Manitoba was found to have the highest rates of children in care in the world, with 7.5%
children placed in care for some period by the age of 7. “In contrast, the US rate of
children in care is only 0.66%.°> While there are a host of issues that contribute to these
outcomes, factors such as funding incentives and minimal supports significantly increase
the rate of children in care.

Child Welfare and Protection Services

“Child Welfare” or “Child Protection” Authorities are provisioned by the government to
safeguard children from abuse and neglect. In Canada, where child protection services
are provincially legislated, these authorities are either government-run or publicly
funded private agencies (as is the case in Ontario) with powers of investigation and
apprehension under provincial legislation. If children are deemed to be in need of
protection, they are assigned to a range of possible placements such as foster care, group
care, or residential facilities.

Due to poor regulatory and accountability frameworks, the child welfare system in
Canada is extremely fragmented, resulting in children and youth often falling through the
cracks. Issues of homelessness, drug addiction, and sex trafficking are rampant and
foster youth fall far behind with regards to overall well-being when contrasted with their
peers. Furthermore, Canada does not keep reliable statistics on children in care, making
it difficult to compare rates and outcomes of children in out-of-home situations across

* UNICEF Canada, “Child Well-Being in Rich Countries: A Comparative Overview,” UNICEF Canada,
2016, http://www.unicef.ca/en/our-work/article/child-well-being-in-rich-countries-a-
comparative-overview.

* Ruth Gilbert et al., “Child Maltreatment: Variation in Trends and Policies in Six Developed
Countries,” The Lancet 379, no. 9817 (2012): 758-72.

*>J Thoburn, “Globalisation and Child Welfare: Some Lessons from a Cross-National Study of
Children in out-of-Home Care,” School of Social Work and Psychosocial Studies, University of East
Anglia 228 (2007).
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provinces.® This isimportant because policy makers generally require reliable statistical
data to develop shared best practices. Unfortunately, without this vital information,
policies that best serve children and youth cannot be developed.

A Note on Statistics and Semantics

2011 marked the first time that foster children were counted across Canada, however this
indicator was only a self-report of children aged 14 and under in private households; data
for youth aged 14-18 in care is not available on a national level. The census determined
that there were approximately 29,590 (0.5%) foster children under 14 in private
households; however, research estimates that there are approximately 100,000 children
and youth involved with the child welfare/protection and youth justice systems at any
given time with 75,000 in the former and 25,000 in the latter.™®

As child welfare services fall under the jurisdiction of provincial and territorial authorities,
each province has different legislation pertaining to child protection interventions. The
age of protection or majority ranges from 17-19 years across the country (Appendix A),
and the language used to classify services and the status of a child in care is varied. This
report will focus heavily on the Ontario and Quebec child welfare systems and statistics
due to the majority of McGill entrants being from these provinces.’

This report will utilize the term child welfare authority to classify the service that is
mandated to provision child protection service. The term foster youth/student will be
utilized to classify youth who have been serviced by these authorities as most targeted
programs in post-secondary institutions utilize this language. Please see the vocabulary
box below for commonly used terms.

& A. S Jones and Nico Trocmé, “Children and Youth in Out-of-Home Care in the Canadian
Provinces” (Child Welfare Research Portal Information Sheet, 2015).

" 1bid.

¢ Cheryl Farris-Manning and Marietta Zandstra, “Children in Care in Canada,” Child Welfare League
of Canada, 2003,
http://cwrp.ca/sites/default/files/publications/en/ChildreninCareMar2003Final.pdf.

® McGill University, “Enrolment Report Fall 2016. Total (FT and PT) Canadian and Permanent
Residents Enrolment by Provinces at Admit Time and by Faculty,” 2016.
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Is used to describe children/youth who are removed from their parents’
care and placed in the care and custody of the government. This includes foster care,
group care, youth justice, mental health, and other residential facilities.

Describes children/youth who have been removed from their parents’
care and placed under the temporary guardianship of the government until next steps
can be determined. This period is usually 3 months. (Other terminology: Temporary Ward,
Temporary Custody Order.)

is when a child/youth is a permanent ward of the state; in other words
when the government assumes full guardianship of a child until they reach the age of
majority in their province/territory. (Other terminology: Crown Ward, Permanent Ward,
Continuing Custody Order.)

is a term used to describe leaving the care of the state. This age varies and is
usually based on the age of majority in a province Supporting youth leaving careis a
critical element of planning for the future of children and youth. (Other terminology:
Leaving Care, In Transition, etc.)

Source: Child Welfare Research Portal, 2016.

Aggravating Factors

The structure of Canada’s child welfare system is such that welfare agencies are
incentivized to “game” the system. This is due to provincial funding models that elicit
incentives, in turn generating actions which are not conducive to the well-being of
children and youth such as not providing ancillary supports past the age of majority.!**

These issues are especially severe for Indigenous communities, given that funding for
Indigenous child welfare is provided federally. Provinces are therefore incentivized to
take in more Indigenous children in order to increase federal reimbursements, often
without full consideration of their resource capacity or the support needs of these
youth.*?

1 Commission to Promote Sustainable Child Welfare, “A New Approach to Child Welfare Funding
in Ontario, Final Report,” 2012.

11 Office of the Auditor General of Ontario, “Chapter 3: Report on Value-for-Money Audits, Child
Protection Services,” in Annual Report 2015 (Queen’s Printer for Ontario, 2015), 116-66.
2Vandna Sinha and Anna Kozlowski, “The Structure of Aboriginal Child Welfare in Canada,”
International Indigenous Policy Journal 4, no. 2 (April 2013).
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Due to the privatized nature of child welfare authorities such as in Ontario, children are
often bounced in and out of care due to diffused public-private accountability and
funding motivations stemming from their guiding legislation. Under the Child and Family
Services Act, the Ministry of Children and Youth Services (MCYS) provides licensed
nonprofit organizations—known as Children’s Aid Societies, or CAS—with powers of
investigation and apprehension of children and youth.” This legislated shift of
responsibility from the Ministry to CASs in addition to limited oversight powers allows
both parties to deflect the onus of adequately protecting and serving the children in their
care.

Notably, under current Ontario legislation, these CASs do not fall under the mandate of
any provincial oversight bodies, further perpetuating the issue of poor performance
management. ** These conditions create an environment where progress is thwarted
because there are no barometers for success or clear standards for reporting, recourse,
and investigation.

Although strides have been made in recent years, existing legal loopholes make it
extremely difficult for many former youth in care to access necessary supports. In fact,
while supports have increased for youth aging out of care, the rates of permanent care
have been decreasing.’*¢

The difficulty of accessing resources often increases as youth reach the age of protection
(Appendix A) as and therefore expenses increase provinces and child welfare authorities

For example, in Ontario, under the Child and Family Services Act, a child may be
considered to be under a Supervision/Protection Order (not in a placement), Temporary
Care Agreement (three months), a Society Ward (over three months), or a Crown Ward
(court ordered emancipation, generally after two consecutive years in care).'™*® Although

3 Government of Ontario, “Child and Family Services Act,” C.11 § (1990).

14 Office of the Auditor General of Ontario, “Chapter 3: Report on Value-for-Money Audits, Child
Protection Services.”

13 |bid.

16 Ministry of Children and Youth Services Government of Ontario, “Modernizing Ontario’s
Legislation for Child and Youth Services,” accessed January 14, 2017,
http://www.children.gov.on.ca/htdocs/English/professionals/childwelfare/modern-
legislation.aspx.

1" Government of Ontario, Child and Family Services Act.

¥ Government of Ontario, “Improving the Educational Outcomes of Children and Youth in Care,”
2014.
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they receive the same amount of funding for each child, with each step towards Crown
Wardship, the government and presiding child welfare authority assume more liability
and responsibility over the child (for example, after three months in care, the child
welfare agency must fund medical and dental expenses).* As a result, children are often
returned to abusive and trauma-inducing environments in order to reduce expenses,
only to be apprehended by child welfare authorities once again,** leading to disruptions
in education and overall stability.

Circumstances are similar in Quebec where the child welfare services are provisioned
under the Youth Protection Act.? Youth protection services are more centralized in
Quebec, with many children being serviced at one of 16 Youth Centers across the
province.” Though at the time of this report there are no formally established pathways
out of care and to education in Quebec, the legislation does allow for continued service
past the age of 18 in accordance with the Act Respecting Health Services and Social
Services. This might include assistance seeking welfare or transitionary housing
supports.*

In summary, provinces are funded by the number of children they service in care.
Because of the privatized nature of some child welfare authorities, this means that
children are often bounced in and out of care due to unclear lines of responsibility and
funding motivations that stem from provincial legislation.

1 Government of Ontario, Child and Family Services Act.

2 Government of Ontario, “Modernizing Ontario’s Legislation for Child and Youth Services.”

2 Office of the Auditor General of Ontario, “Chapter 3: Report on Value-for-Money Audits, Child
Protection Services.”

22 Government of Quebec, “Youth Protection Act,” Pub. L. No. CQLR ¢ P-34.1 (n.d.).

M Simpson et al., “Quebec’s Child Welfare System. CWRP Information Sheet #136E.” (Centre for
Research on Children and Families, 2014).

24 Youth Protection Act, CQLR c P-34.1, s 64. http://canlii.ca/t/52t55#sec64 (Retrieved 2017-03-01).
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One third of Canada’s 32,000 homeless adult population are former foster kids
1in 2 children are Indigenous, even though they make up only 10% of the total
population under 25 (less than 10% of foster care providers are Indigenous)

60% of women under 24 are pregnant or an single parent

Only between 30-44% graduate high school vs 81% of the general population
Only 13% enrol in post-secondary programs—half the rate of their peers

Less than 30% complete at least 1 year of college by age 23-24

Less than 2% obtain a bachelor’s degree

Figure 1. Source: Child Welfare Research Portal, 2016

Barriers to Education

Education is often viewed as a gateway to opportunity and self-sufficiency. However, for
many young people in care, completing even secondary education can be a challenge.
Abuse and trauma are difficult issues to deal with at any age; however, these issues are
systematically exacerbated for children in care due to factors including inconsistent and
unstable placements; repeated exposure to abuse; and lack of social, psychological, and
educational supports. Notably, these intersecting issues impact all areas of a child’s life,
preventing them from thriving in their educational environments and complicating
efforts to address barriers.

Mental Health Support

[McGill needs to] ensure that mental health and counselling and the walk in [urgent care
clinic] are educated on foster care and adoption, including intersectionalities. When I first
went to McGill Counselling for intake, | was feeling suicidal, hopeless, and unable to
continue with school. However, the intake counsellor asked me about my history then
focused on me coming from care and being adopted. While this might have been the root of
my problems, she did not address my feelings at the time or inform me that Mental Health
(for prescriptions) was a separate service.

Removal from an abusive home doesn’t mean the trauma of past events disappears. The
rates of post-traumatic stress disorder (PTSD) among children coming from foster care
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were higher than among war veterans.” The National Youth in Care Network argues that
children and youth require appropriate access to healing resources in order to deal with
issues such as physical, emotional, and sexual abuse.? However, treatment services are
often inadequate or non-existent. These unhealed traumas often resurface as “pain-
based behaviors” in the form of acting out or misbehaving as children reach adolescence.
Punitive sanctions as a result of displaying such behaviors can also have lasting
repercussions.”

Experiences in foster care have been shown to create negative feelings towards therapy
and seeking help for difficult emotions. For example, prescription medications may be
associated with outside attempts to control behaviour or labels used to question
competency in court proceedings.? Many young people leave care with mis- or over-
diagnosed mental illnesses and reliant on using psychotropic medications that cannot be
sustained without financial support.?

A paradox exists for many young people who have left care, whose experiences may leave
them feeling more resilient and independent. However, the stresses of a new post-
secondary environment coupled with repressed or unaddressed childhood trauma can
lead to maladaptive behaviour and negative outcomes such as withdrawal from school.
Further, even youth who have reached post-secondary may find it difficult to relate to or
connect with their peers, as they may feel a need to stand on their own and lack similar
familial support or relationship®?*However, the post-secondary experience can also
normalize mental health challenges, given that many students receive professional help,

2 Casey Family Programs, “Improving Family Outcomes from Foster Care: Findings from the
Northwest Foster Care Alumni Study,” 2005.

¢ National Youth in Care Network, “Current Themes Facing Youth in State Care - Backgrounder
Series #1-#5” (Ottawa, ON, 2005).

2T Carrie Reid and Peter Dudding, Building a Future Together: Issues and Outcomes for Transition-
Aged Youth (Ottawa, Ont.: Centre of Excellence for Child Welfare, 2006),
http://www.deslibris.ca/ID/214708.

% Kyles, Natalie, Yvonne A. Unrau, and Katelyn M. Root, “Perceptions About Mental Health Among
College Students with Foster Care Histories” (Western Michigan University, Centre for Fostering
Success. 2016).

» Deborah Rutman, “When Youth Age Out of Care-Where to from There?: Final Report: Based on a
Three Year Longitudinal Study” (School of Social Work, University of Victoria, 2007).

* Feight, Heidi et al., “Things for College Campus Staff and Faculty to Consider” (Research and
Training Center for Pathways to Positive Futures, Portland State University, 2016).

*! Reid and Dudding, Building a Future Together.
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which can be a gateway to rebuilding trust with others and developing a supportive
environment to succeed. %

Social Support

Transiency in the lives of children in care fosters mistrust towards institutions and the
various authority figures that enter and leave their lives. Often changing placements and
social workers multiple times per year, this can also contribute to a lack of lasting
interpersonal relationships. Without a consistent home environment it is difficult to build
stability in other facets of life, such as school, which in turn affects the ability to feel safe,
secure, and develop personal attachments that develop resiliency against emotional and
behavioral challenges.* Furthermore, this isolation also affects the ability to form peer
and mentorship attachments that can act as a protective factor for youth. This
detrimental effect is also prevalent in the research related to school permanency and
post-care successes in education and overall well-being.* The “institutionalization”
inherent in the lives of foster children make it extremely difficult to form a cohesive
identity and develop relationships that lead to success.*

2 Martha Anne Kitzrow, “The Mental Health Needs of Today’s College Students: Challenges and
Recommendations,” NASPA Journal 41, no. 1 (December 1, 2003): 167-81.

** Kyles, Natalie, Yvonne A. Unrau, and Katelyn M. Root, “Perceptions About Mental Health Among
College Students with Foster Care Histories.”

* National Youth in Care Network, “Current Themes Facing Youth in State Care - Backgrounder
Series #1-#5.”

% Office of the Auditor General of Ontario, “Chapter 3: Report on Value-for-Money Audits, Child
Protection Services.”

* National Youth in Care Network, “Current Themes Facing Youth in State Care - Backgrounder
Series #1-#5.”
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Financial and Structural Support

Youth aging out of the system must be more resilient than their peers because their path
to adulthood is largely navigated solo. This a distinct disadvantage in a country where
over 40 per cent of 20 to 29-year-olds still live with their parents®” and continue to rely on
families, friends, and others for support, advice, and comfort even after leaving home.*
During the time when most young people have the opportunity to focus on their studies
and personal development, youth from care are faced with the stresses of adulthood.

With nowhere to go once they reach the age of majority—or if their provincial supports
are unjustly terminated due to technicalities in legislation, many former youth in care
unfortunately must face the reality of being without a home. This can be particularly
challenging for anyone attempting to complete secondary school and pursue further
education, due to the added stressors of paying rent and fulfilling new financial and legal
responsibilities without guidance and mentorship.*

Notably, in Canada, one third of our homeless population comes from the child welfare
system. This is to be expected as maltreatment, neglect, and trauma are key factorsin
mental illness and substance abuse, both of which contribute significantly to youth
homelessness.” In such cases it may be impossible to thrive when you are busy trying to
survive, which is the case for most youth in or emerging from care. Such circumstances
clearly leave many youth without the skills or opportunities to succeed in secondary and
post-secondary education.”

%7 Statistics Canada, “Living Arrangements of Young Adults Aged 20-29. Families, Households, and
Marital Status,” 2011 Census of Population, 2012.

¥ Rutman, “When Youth Age Out of Care-Where to from There?: Final Report: Based on a Three
Year Longitudinal Study.”

**|bid.

“ The Conference Board of Canada, “Success for All: Investing in the Future of Canadian Children
in Care,” 2014.

*1 R Beaujot and J Kerr, “Emerging Youth Transition Patterns in Canada: Opportunities and Risks,
PSC Discussion Papers Series, Article 1, 21, no. 5 (2007).
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Systemic Barriers in Education

Perhaps one of the greatest barriers to educational attainment for foster children is the
influence of skewed performance indicators and systemic inequity in the education
system, leaving them to fall behind their peers. Without a caregiver or guardian keeping
track of their education progression and advocating for their best interests, these
students’ needs are often not accommodated or addressed in school. This can lead to
resentment towards the education system in addition to a lack of self-confidence in the
ability to succeed.®44

Secondary education is typically divided into academic, applied, and locally developed
streams, the latter of which do not lead to a full diploma. Furthermore, there are a
disproportionate number of students from disadvantaged backgrounds enrolled in lower
level courses. This practice draws strong parallels to research on race and the
achievement gap in the United States, where child welfare involvement is automatically
associated with “at risk”, and therefore low potential, labelling in education. *“ However,
itis of note that pedagogy that employs anti-oppressive practice leads to more
favourable educational outcomes for marginalized groups.*

*2 Deborah Rutman, “Fostering Success: Improving Educational Outcomes for Youth In/From
Care” (University of Victoria, 2016).

* The Office of the Provincial Advocate for Children and Youth, “My Real Life: Report from the
Youth Leaving Care Hearings” (Toronto, 2012).

* C McMillen et al., “Educational Experiences and Aspirations of Older Youth in Foster Care,” Child
Welfare 82, no. 4 (2003): 475-495.

* Roderick L. Carey, “A Cultural Analysis of the Achievement Gap Discourse Challenging the
Language and Labels Used in the Work of School Reform,” Urban Education 49, no. 4 (2014): 440-
468.

* G. J. Sefa Dei, “Schooling as Community: Race, Schooling, and the Education of African Youth,”
Journal of Black Studies 38, no. 3 (November 9, 2007): 346-66.

T K. K. Kumashiro, “Toward a Theory of Anti-Oppressive Education,” Review of Educational
Research 70, no. 1 (January 1, 2000): 25-53.
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Impact

Despite the challenges they face, 70% of youth in Canada aspire to achieve a post-
secondary education.® For those who manage to overcome systemic barriers and enter
college or university, it is evident that we cannot rely solely on caregivers or provinces to
provide support. Institutions must therefore develop a collaborative approach to
programming and resources in order to ensure that these students do not simply fall
through the cracks *

Several cost-benefit analyses in the United States and Australia have examined the
impact of providing additional financing to young people past the age of 18. Research
projects examine various indicators of future cost-savings and other societal benefits,
however all reach the same conclusion: increased investments in youth transitioning
from care will yield a net cross-benefit in the long term as there is a considerable
reduction in expenditures in criminal justice, substance abuse and welfare spending and
increases in earnings and taxes. While fewer analyses have been undertaken in Canada,
emerging research indicates similar findings>****2

Furthermore, increased investment in students coming from foster care will contribute to
economic growth. The Conference Board of Canada estimates that former foster children
will earn approximately $326,000 less in income over their lifespan compared with those
who were not involved in the child welfare system. This disparity is primarily due to three
factors, low educational attainment, particularly lower rates of high-school graduation;

“ McMillen et al., “Educational Experiences and Aspirations of Older Youth in Foster Care.”

* The Conference Board of Canada, “Success for All: Investing in the Future of Canadian Children
in Care.”

* |bid.

51 The Office of the Provincial Advocate for Children and Youth, “25 Is the New 21: The Costs and
Benefits of Providing Extended Care and Maintenance to Youth in Care Until Age 25,” 2012.

2 Marvin Shaffer, Lynell Anderson, and Allison Nelson, “Opportunities in Transition: An Economic
Analysis of Investing in Youth Aging out of Foster Care in Their 20’s,” 2016.
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poverty; and, poor mental well-being.>®* The Conference Board estimates that the
economic cost of this lost productivity will be $8 billion over a 10-year period.*

More and more North American post-secondary institutions are beginning address this
need for access to education by providing supports to assist former youth in care in
attaining a post-secondary education. The supports provided by these institutions
extends from financial aid such as tuition waivers, bursaries, and housing coverage, to
comprehensive and targeted programs that extend into other aspects of student life.
Examples include psychological and emotional support such as counselling and formal
peer support, mentorship, and skills development initiatives that assist youth with the
transition into adulthood.

Appendix B provides a cross-jurisdictional scan of current educational initiatives for
youth from care at both Canadian and American institutions.

Moving Forward

McGill as a leading institution, prides itself on its commitment to providing a word-class
innovative educational environment that fosters self-development and is accessible to all.
The Principal’s priorities outline strategies to further McGill as a pioneering institution
that is grounded by a commitment to nurturing relationships and philanthropy within
McGill and the global community.**¢

Unfortunately, itis evident from the environmental scan that Canadian schools as a
whole are lacking in both financial support and targeted programming for youth coming
from foster care. McGill in specific offers nothing in the way of dedicated resources. As a
post-secondary institution, we can help provide the necessary support and community in
order to prevent foster youth from becoming just another statistic.

>3 |bid.

** The Conference Board of Canada, “Success for All: Investing in the Future of Canadian Children
in Care.”

% “The Principal’s Priorities | Office of the Principal and Vice-Chancellor - McGill University,”
McGill.ca, accessed January 14, 2017, http://www.mcgill.ca/principal/five-priorities.

¢ “Enhancing McGill’s Community Partnerships | Office of the Principal and Vice-Chancellor -
McGill University,” McGill.ca, accessed January 14, 2017, http://www.mcgill.ca/principal/five-
priorities/community-partnerships.
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One of the Principal’s commitments is to enhance McGill’s community partnerships. This
priority area focuses on establishing McGill’s presence as a leading University
collaborator for various industry, nonprofit and public organizations. Further, this
priority emphasizes creating an institutional strategy to make McGill a welcoming and
accessible place for students and faculty from a range of backgrounds. This commitment
makes a strong case to initiate a cohort program for youth from foster care due to the
public-private relationship necessary to implement such a program®>*

All participants have a shared vision for change including a
common understanding of the problem and a joint
approach to solveit through agreed upon actions

Common
Agenda

Shared Collecting data and measuring results consistently
across all participants ensures efforts remain aligned and

Measurement participants hold each other accountable

Mutually Participant activities must be differentiated while still

Reinforcing being coordinated through a mutually reinforcing plan of
Activities action

Consistent and open communication is needed across the
many playersto build trust, assure mutual objectives, and
appreciate common motivation

Continuous
Communication

Creating and managing collective impact requires a
Backbone dedicated departmet with staff and a specific set of skills
Support to serve as a backbone for the entire initiative and
coordinate participating organizations and agencies

Figure 2. Collective Impact Framework: Five Key Conditions for Achieving Large Scale Change
Source: Adapted from Collective Impact Forum®

Moreover, McGill’s commitment to innovation indicates a strong case for using a
Collective Impact® approach (a five-prong framework premised on the belief that no

" 1bid.

*8 Ball State University, “An Overview of Post-Secondary Programs for Foster Youth,” 2007.

* The Advisory Board Company, “Fostering Student Success: Building a Support Program for
Students from Foster Care,” 2009.

¢ “The Collective Impact Framework | Collaboration for Impact,” accessed January 15, 2017,
http://www.collaborationforimpact.com/collective-impact/.
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single policy, government department, organization or program can solve complex social
problems) to alleviate the hardships associated with life and educational attainment for
foster youth. In line with current best practices for post-secondary integration of youth in
care itis recommended that concerted efforts be undertaken to recruit and retain youth
from care.

As a school that considers itself a progressive, world-leading institution, McGill has the
opportunity to be a leader in provisioning targeted support programming. By offering
supports that would enable youth from care to enter and matriculate, McGill would not
only be improving its reputation by way of adding missing perspectives to academic
discourse® and the diversity of the overall McGill population; it would also be
contributing significantly to the economy. Further, for the few foster youth who are
currently attending and may enter McGill during the next academic year, implementing a
program would surely contribute to their success and completion of their program.

McGill currently provide services that could be modified to meet the needs of foster youth.
In specific mental health supports such as is particularly vital to provide these initiatives
during the first-year transition. Through following the recommendations below, McGill
can help to develop a healthier, more supportive, and more diverse educational
environment where all students have a chance to succeed.

Key Program Themes and Trends

The environmental scan revealed that numerous schools in the USA offer targeted
program for student from foster care. These programs have been proven to be very
successful in the realms of increasing academic success and the overall wellbeing of
foster youth®# thus leading to increases in demand and growth of successful models.
An overview of the programs available can be found in Appendix B. It is of note that the
most Canadian schools provided minimal support to supplement government assistance,

¢ “Collective Impact Forum | Resources,” accessed January 15, 2017,
https://collectiveimpactforum.org/resources/channeling-change-making-collective-impact-
work-webinar-presentation.

62 This was also highlighted as one of the factors to growth and success of the University of
Seattle’s Fostering Scholars program during consultation with one of their program
administrators.

¢ The Advisory Board Company, “Fostering Student Success: Building a Support Program for
Students from Foster Care.”

& Ball State University, “An Overview of Post-Secondary Programs for Foster Youth.”
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thus these recommendations come primarily from American schools The following
categories as common components of programming for students from care:

71 Scholarships and Financial Aid (monetary and in-kind)

0 Finances are the greatest student barrier to post-secondary attainment.
Most schools offer dedicated scholarships for students coming from foster
care. This includes housing, while residences also offer support during
closures in recognition that not everyone has a family or home to go back
to.

1 Program Administration

0 Inaddition to acting as a dependable resource for students, dedicated
staff are responsible for program coordination, communication, and
collaboration with key offices across campus (e.g. financial aid, counseling
center, academic advising, etc.). O

1 Cohort Based Approach

0 Programs examined favoured a cohort-based approach, whereby students
were monitored more frequently and regularly engaged in targeted
activities. Cohort based learning communities in general have been found
to increase academic success and retention in university environments.®

1 Academic Support

0 Essential servicesinclude designated academic advisors who serve to
guide and mentor students with regards to their academics (with
specialized training on the issues facing students from foster care) and
conduct frequent check-ins.

0 Tutoring and coursework support along with skill and capacity building
programming.

1 Social Development and Peer Mentorship

& Corey A. Goldman, “A Cohort-Based Learning Community Enhances Academic Success and
Satisfaction with University Experience for First-Year Students,” The Canadian Journal for the
Scholarship of Teaching and Learning, December 31,2012, 1-21.
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0 Theseinclude providing spaces for foster youth to support them during
times of crisis as well for provisioning support and development programs
(e.g. life skills).

0 Peer mentorship programs were found to be most helpful after initial
cohorts had matriculated. Please see Figure 3 for best practices pertaining
to peer support.

1 Consultation and Evaluation

0 Especially in the early stages of development, adequate consultation is
vital to the success of programs. This includes consultation with
community organizations, current students, foster youth in secondary
school, and subject matter experts. In addition, most programs and
institutions have dedicated advisory committees that are engaged with the
broader community. These committees are involved at all levels of service
provision from fundraising efforts to program coordination and insight.
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Intentional-one

: Intentional, voluntary
Intentional-one directional

directional : o non-reciprocal
relationship with relationship with Naturally-occurring

relationship with peers in a range of P Ty — reciprocal relationship

cllmlcal erufessl.nnals conventional service shared experience In with peers in community
in service settings and community

community and/or settings

One-Directional Continuum of Helping Relationships Reciprocal

Intentional, one-directional

relationship with peersin a Intentional, one-directional
range of service and community relationship with service

settings, incorporating positive providers in a range of service
self-disclosure, role modeling, and community settings
and instillation of hope

Intentional, one-
directional relationship
with service providersina
range of service and
community settings

Figure 3. Continuum of Helping Relationships
Source: Adapted from Ontario Centre of Excellence for child and youth mental health p.666

% Ontario Centre of Excellence for Child and Youth Mental Health, “Youth Peer Supportin a
Mental Health Context. Evidence In-Sight.,” 2016,
http://www.excellenceforchildandyouth.ca/resource-hub/evidence-in-sightdatabase.
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Recommendations

In line with best practices for targeted programming as well as the needs expressed by
the McGill student body (via consultation and the targeted survey), the SSMU
recommends that McGill University take the following actions:

/ Recommendations \

A 4

1. Expand and Enhance Ancillary Support Resources
In order to improve the retention of current and future students from foster care, there
must be adequate support measures in place to ensure their success. Following a holistic
framework to provision vital supports is crucial and includes the following resources as a
starting point.

9 Financial: Dedicated bursaries, tuition waivers, and free or subsidized room and
board (including year-round access to housing).

1 Academic: Taking a case-management approach to supports by enhanced
academic and career advising at regular intervals, course tutoring.

1 Social: Developing frameworks for and implementing peer support and
mentorship programming specific to the needs of foster youth.

1 Mental Health: Building capacity to ensure coordinated access to treatment that
employ best practices for working with students from foster care.

0 Developing peer lead frameworks of support (e.g. Wellness Recovery
Action Plan [WRAP]).

0 Itisimportant to note that the implementation of other ancillary supports
combined with the community created by peersin a cohort program
would automatically lead to an improvement in the state of mental health
and wellness for students as students would be relieved from onerous
burdens and have a support system.
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2. Improve Data Collection and Assessment
In order to implement effective programming, the University must gain a better
understanding of the number of students from foster care currently enrolled at McGill.
Collaboration across various units at McGill will be vital to the success of any initiatives,
including but not limited to Enrolment Services, Student Life and Learning, Scholarships
and Student Aid (SSAO), and the Social Equity and Diversity Education (SEDE) Office:

1 Gathering demographic data in enrolment and student aid applications via a
specified indicator as well as any other surveys or applications that serve as a
measure of student need.

1 Holding focus groups and forums on the experiences of students coming from
foster care (Café Collab series held by SEDE, inviting students and administrators
from other institutions to discuss pertinent issues and best practices, etc.).

1 Developing a long-term monitoring strategy that assesses the needs and
experiences of students throughout their educational life-cycle in order to inform
a holistic recruitment and retention plan.

3. Implement Dedicated Recruitment and Enrolment Initiatives
In line with Strategic Enrolment Management objectives,®” the University should make a
concerted effort to improve the accessibility of the McGill experience for students from
foster care by implementing a targeted recruitment strategy and embedding the
following into the work of Enrolment Services and related units:

1 Undertaking formal consultation with McGill students and foster care networks in
Montreal (e.g. the Montreal Youth in Care Alumni Association, Care Jeunesse, etc.)
and other jurisdictions.

1 Developing an outreach strategy to create pathways to post-secondary
attainment for foster youth (e.g. Passport to College program in the USA).

1 Creating a dedicated admissions stream for students coming from foster care

0 Thiscouldinclude implementing a transitional year program to assist
students with acclimating to the pace of university and improving their
chances at success.

" McGill University, “Strategic Enrollment Management Plan 2011-2016.”
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4. Develop aLong Term Targeted Support Model
In line with best practices at peer institutions, McGill should work towards developing a

program structure that considers the full educational life-cycle of students coming from

foster care. This would also allow for expansion to ensure that the need to support

students from marginalized backgrounds is embedded in the ongoing work of the

University. Initial steps to develop such a program should include:

)l

The creation of an ad-hoc working group consisting of relevant university
departments, students, and community partners
0 Thiswill also align and build upon the efforts undertaken by the Provost’s
Taskforce on Indigenous Education.
Sending representatives to the Blueprint for Success Conference, which brings
together post-secondary institutions to share best practices for creating and
maintaining services for students from foster care.
Liaising and visiting with institutions that have successful program models and
surveying research in order to employ best practices and assist with the creation
and implantation of a program framework at McGill.
Establishing formal partnerships with donors and child welfare agencies in order
to generate ongoing funding (e.g. government grants, relevant foundations and
donors).
Creating designated staff position (at least 1 full time equivalent) to initiate
program model design and procurement of resources and external funding for
program sustainability.
The creation of a cohort-based comprehensive program that serves the needs of
youth coming from foster care.
0 This program should cover financial resources, housing, academic
guidance, life skills, community building, and a path to McGill for foster
youth.
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